The aim of this study was to investigate the attitudes and competence perceptions of first-and fourth-year preservice physical education teachers regarding teaching. A total of 262 preservice physical education teachers, of whom 126 (%48,1) were in the first year and 136 (%51,9) were in the fourth year ( (age)=21,06±2,15) participated in the study. The "Attitude Toward Teaching Scale" (ATTS) and "Preservice Teachers' Self-Efficacy Perception Scale" (PTSEPS) were used as the data collection tools, and a "Personal Information Form" (PIF) was used to obtain the independent variables of the study. The T-test and Pearson correlation test were used in the data analysis. As a result of the analyses, it was observed that the attitudes of the first-year students towards teaching were more positive than those of the fourth-year students. Competence perceptions were found as high in the fourth grade. According to the gender factor, significant difference was observed in both attitudes towards teaching and perceptions of competence between first-and fourth-year. When the relationships between the two dependent variables were examined, it was determined that there was a moderate positive correlation between the attitudes and competence perceptions of both the first-year students and the fourth-year students with regard to teaching. In order for preservice teachers to maintain a positive attitude towards teaching, it is considered that they should be supported with curricular training programs during the student period, and through in-service training throughout their professional lives after graduation.
Introduction
In school environments in which desired cultural values are acquired in line with national ideology, it can be said that the importance of teachers' qualities and of positive attitudes related to the profession is undeniable. According to the study, "General Competencies for the Teaching Profession", presented by the Ministry of National Education, in the research entitled "Survey of Professional Status in Turkey" supported by the Turkish Scientific and Technological Research Council (TSTRC), the teaching profession is regarded as the fourth highest occupation in terms of status in Turkey (Ministry of National Education, 2017) . In this context, higher education institutions that train teachers are in the position of enabling the acquisition of thorough knowledge and skills in teacher candidates and of preparing them for the profession.
A physical education teacher can be regarded as the source of all learning related to physical education and sport in schools. A qualified physical education teacher must be able to present knowledge, attitudes and behaviours that meet the demands of both students and managers in a school atmosphere. Generally underlying appropriate behaviour are positive attitudes. According to the definition by Odabaşı and Barış (2012) , attitude is the tendency to react in a positive or negative way to a specific individual, object or environment. (Senemoğlu, 2000) , however, defines attitude as an acquired internal state that affects a person's choice in his/her individual actions towards any things, individuals or events and in many different situations. The attitudes of preservice teachers towards their profession can form the basis for them to be able to carry out this profession in a qualified manner. Indeed, research in this direction has been carried out in many studies in different areas of teaching. One of the pioneer studies made in the field of physical education teaching was carried out by Saracaloğlu (1992) . Another important study conducted in the field of physical education x teaching was made by Pehlivan (2010) . He examined the physical self-perceptions of preservice physical education teachers and their attitudes towards the teaching profession. The research findings revealed a moderate level of attitudes towards teaching. Semerci & Semerci (2004) concluded that preservice physical education teachers generally had positive attitudes towards the profession. Göktaş and Yanık (2015) determined differences in attitudes of students in physical education and sports school towards the teaching profession with regard to the gender and class level variables. Similarly, in another study conducted by Cinpolat, Alıncak ve Abakay (2016) , it was determined that the participants' attitudes towards the teaching profession were positive. Yalız (2010) also revealed that the attitudes of students in the Physical Education and Sports Teaching Department towards the teaching profession were positive and at a high level. Sandıkçı and Öncü (2013) conducted research into determining and comparing the competence perceptions and attitudes of prospective teachers in physical education and other fields regarding the teaching profession. Zengin, Karagün, Öztürk and Sarı (2017) did not find a difference between the attitudes of preservice teachers of physical education and sports and of other subjects with regard to the teaching profession. Toprak and Saraç (2014) reported that attitudes of candidates applying for special skills examinations were generally positive. Ünlü (2011) developed an attitude scale for the physical education teaching profession with preservice physical education teachers. Moreover, Yanık and Çamlıyer (2013) developed an attitude scale for the physical education teaching profession for students in middle school.
The attitudes of teacher candidates towards the teaching profession have been discussed in different contexts in almost all fields of teaching. Some of these deal with preservice teachers in Turkish teaching (Akkaya, 2009) , classroom teaching (Açışlı & Kolomuç, 2012; İyison & Onur Sezer, 2017; Nalç aci & Sökmen, 2016) , the child development programme and preschool teaching (Yavuzekinci & Tatlı, 2015) , mathematics teaching (Taşdemir, 2014) and chemistry teaching (Kutucu & Ekiz, 2011 ).
There are relatively few studies that deal with an examination of the self-perceptions of preservice physical education teachers, yet they can be regarded as an important indicator of affective domain characteristics. In the investigation carried out by Sandıkçı & Öncü (2013) , it was concluded that the competence perceptions of preservice physical education teachers differed according to the variable of academic success. In an examination of prospective teachers' self-perceptions, Ekici (2008) examined the perceptions of preservice classroom teachers. The research findings indicated that the levels of the preservice classroom teachers' perceptions of their own competence did not significantly differ statistically according to gender, general academic success level or type of high school graduated from. Çapri & Çelikkaleli (2008) , however, determined that the variables of gender, syllabus and faculty had an effect on teacher candidates' competence beliefs. Preservice physical education teachers' attitudes towards sport may also affect both their attitudes towards teaching and their competence perceptions (Yanık, 2018) .
In the light of the information about preservice teachers' attitudes towards the profession and their personal competence perceptions, the aim of this study is to investigate the attitudes and competence perceptions of first-and fourth-year preservice physical education teachers with regard to teaching.
Method

Participants
First-and fourth-year students who had begun their education in two consecutive years in the Physical Education and Sports Teaching Department at Manisa Celal Bayar University took part in the study during the 2016-2017 academic year. Data were gathered from the first-year students at the beginning of the first semester, and from the fourth-year students at the end of the eighth semester. A total of 262 preservice physical education teachers, of whom 126 (48.1%) were in the first year and 136 (51.9%) were in the fourth year ( age=21.06±2.15) participated in the study. 153 (58.4%) of the participants were male, while 106 (44.6%) were female.
Tools and Materials
Attitude Toward Teaching Scale
The "Attitude Toward Teaching Scale" (ATTS), developed with the aim of evaluating the attitudes of preservice teachers towards the teaching profession, was used. This scale was developed by Erkuş, Sanlı, Bağlı, and Güven, (2000) and consists of 22 items. The scale has a single-dimension structure and 13 of the items are scored inversely. The items are scored ranging from "definitely applies to me" (5) to "definitely does not apply to me" (1). The Cronbach Alpha internal consistency coefficient for the scale was determined as 0.99. In the present study, the Cronbach Alpha internal consistency coefficient for the scale was determined as 0.938.
Preservice Teachers' Self-Efficacy Perception Scale
The "Preservice Teachers' Self-Efficacy Perception Scale" (PTSEPS), developed by Çakır, Erkuş and Kılıç (as cited in Sandıkçı and Öncü, 2013) with the aim of measuring preservice teachers' beliefs regarding their own professional competence, was used. The scale consists of 30 items. The items in this scale are scored ranging from "definitely does x not apply to me" (1) to "definitely applies to me" (5) and are grouped in 5 categories. The scale has a single-dimension structure and contains no inversely-scored items. The Cronbach Alpha internal consistency coefficient for the scale is 0.80 (Sandıkçı and Öncü, 2013) . In the present study, the Cronbach Alpha internal consistency coefficient for the scale is 0.953.
Personal Information Form
Demographic information regarding the participants was obtained via a Personal Information Form. In the form, questions related to gender, class level and perception of family income are included. Choices between low, medium and high perceptions of family income were offered, and since three people from each of the two groups stated low income perceptions and no perceptions of high income were recorded in either group, data suitable for comparison were not obtained.
Results
Statistics and Data Analysis
SPSS 22 statistical software was utilized for the data analysis. Data were obtained using frequency, arithmetic mean and standard deviation. Also, t-test was used for analysis of the difference between independent groups, while the Pearson Correlation test was used for the correlation analysis. Type 1 error was set at 5%. Table 1 shows the comparison between classes of the preservice teachers' ATTS and PTSEPS scores. Accordingly, it was determined that the attitude scores of the first-year students with regard to teaching were statistically significantly higher than those of the fourth-year students. Self-efficacy perceptions of the fourth-year preservice teachers' were found statistically significantly higher than those of the first-year students. The comparison of the male preservice teachers' ATTS and PTSEPS scores is shown in Table 2 . Accordingly, it was determined that the attitude scores of the male in first-year students with regard to teaching were statistically significantly higher than those of the male in fourth-year. Self-efficacy perceptions of the male in fourth-year preservice teachers were found statistically significantly higher than those of the first-year students. The comparison of the female preservice teachers' ATTS and PTSEPS scores is shown in Table 2 . Accordingly, it was determined that the attitude scores of the female in first-year students with regard to teaching were statistically significantly higher than those of the female in fourth-year students. Self-efficacy perceptions of the female in fourth-year preservice teachers were found statistically significantly higher than those of the first-year students. 
Discussion
The research findings obtained reveal that the preservice teachers had positive attitudes and perceptions of competence related to the teaching profession. It was expected that in particular, the scores of the candidates studying in the teaching department as a result of the aptitude exam would be positive. In order to study in this department, it is necessary to succeed in competition with many other people. At the same time, the results can be interpreted to state that their teaching identities had taken precedence over their sporting identities.
Based on the class variable, the findings for attitudes and perceptions generally correspond to findings in the literature. Pehlivan (2010) reported that attitudes towards teaching were more positive in lower grades than in higher grades. However, Göktaş and Yanık (2015) found that scores of fourth grades were more positive than those of second grades.
In contrast with these two results, Yalız (2010) argued that the class variable did not create a difference with regard to attitude towards teaching. In their study, in which preservice science, mathematics and classroom teachers' perceptions of their own competence were compared, Altunç ekiç , Yaman ve Koray (2005)determined that their levels of belief in their own self-efficacy related to teaching were lower in first grades than in the other class levels. In our study, no difference was determined. Additionally, in the study it was found that the fourth year students' perceptions of competence were higher than the first year ones. The different outcomes of similar studies may be considered to be due to the fact that potential teaching perceptions of candidates attending different universities were affected by the possibilities of being appointed as teachers as class level increased. Moreover, in lower grades, the perception of teaching may be due more to an association with only a yearned-for, respected and dream concept of the profession, whereas final-year students may also experience the difficult aspects of teaching during their School Experience and Teaching Practice courses.
Regarding the gender variable, even studies conducted a quarter of a century ago revealed that female teacher candidates had more positive attitudes towards teaching than male candidates (Saracaloglu, 1992) . Later studies also produced similar results (Baykara Pehlı̇van, 2008); Pehlivan, 2010; Yalız, 2010; Göktaş & Yanık, 2015; (Cinpolat et al., 2016) . In a study examining preservice teachers' attitudes, it was found that female candidates had significantly higher scores for love of the profession and compatibility with the profession than male candidates did (Durmuşçelebi, Saygı, & Yıldız, 2017) . In this case, the need to encourage and support women in guiding them towards this profession arises. On the other hand, it also becomes clear that there is a need for additional influence in curricular practices so that male preservice teachers' attitudes can be raised to a similar level. In the study, attitudes towards teaching of first year were found as higher in both genders. On the other side, the perception of competence related to teaching was found to be higher in fourth years. It may be increased the competence perception, curriculum has been followed in the Physical Education Department for four years and additionally training provided.
Another finding obtained in the study was that the attitudes and competence perceptions of the preservice physical education teachers regarding the teaching profession were correlated with each other. This relationship was found to be positive and moderately significant (Büyüköztürk, 2002) for both dependent variables. In their study, Sandıkçı and Öncü (2012) examined the relationship between attitudes and competence perceptions related to teaching in preservice physical education teachers and other preservice teachers. A moderate, positive correlation between these two variables was also recorded as a result of their study. As a result of determining the state of teachers' affective domain needs in different populations with variables such as attitudes towards the profession, it may be possible to increase the correlation of these variables with applied studies. In particular, perceptions of competence can be supported during the implementation process.
Conclusion
In conclusion, the attitudes of the preservice physical education teachers towards their profession were found to be positive, and higher average scores were obtained especially in females. Furthermore, perceptions of competence were determined to be correlated with attitudes towards teaching. Accordingly, in order for preservice teachers to maintain a positive attitude towards teaching, it is considered that they should be supported with curricular training programs during the student period, and through in-service training throughout their professional lives after graduation.
